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Commissioner's  Foreword 


Dear  Colleagues: 

The  Massachusetts  Comprehensive  Assessment  System  (MCAS)  is  the  Commonwealth's  statewide 
testing  program  for  public  school  students,  developed  in  response  to  the  Education  Reform  Law  of 
1993.  MCAS  is  based  exclusively  on  the  rigorous  academic  learning  standards  contained  in  the 
Massachusetts  Curriculum  Frameworks.  These  Frameworks  and  the  MCAS  program  have  been 
developed  with  the  direct  and  active  involvement  of  educators  from  across  Massachusetts  and  with  the 
support  of  the  Board  of  Education.  Together,  the  Frameworks  and  MCAS  are  designed  to  raise  the 
academic  achievement  of  all  students  in  the  Commonwealth. 

The  purpose  of  this  document  is  to  share  with  educators  and  the  public  all  of  the  test  items  on  which 
student  results  are  based.  The  release  of  these  items  provides  considerable  information  regarding  the 
kinds  of  knowledge  and  skills  that  students  are  expected  to  demonstrate  on  the  MCAS  tests  to  earn  the 
high  school  competency  determination.  Local  educators  are  encouraged  to  use  this  document  together 
with  their  school's  Test  Item  Analysis  Reports  to  identify  strengths  and  weaknesses  in  curriculum  and 
instruction,  and  to  guide  the  changes  necessary  to  more  effectively  serve  students. 

Thank  you  for  your  support  as  we  work  together  to  strengthen  education  for  our  students  in 
Massachusetts. 


Sincerely, 


David  P.  Driscoll 


Document  Purpose  and  Structure 

Purpose 

The  purpose  of  this  document  is  to  share  with  educators  and  the  public  the  test  items  from  the 
December  2001  Grade  10  Retests.  All  test  items  administered  during  the  December  Retests  were 
common  test  items. 

Release  of  these  items  is  intended  to  provide  additional  information  regarding  the  kinds  of  knowledge 
and  skills  that  students  are  expected  to  demonstrate  on  MCAS  in  order  to  meet  the  high  school 
competency  determination.  Local  educators  will  be  able  to  use  this  information  to  identify  strengths 
and  weaknesses  in  their  curriculum  and  instruction,  and  to  guide  the  changes  necessary  to  more 
effectively  meet  their  students'  needs. 

This  document  is  also  intended  to  be  used  by  school  and  district  personnel  as  a  companion  document 
to  the  Test  Item  Analysis  Reports.  Each  school  receives  a  December  Retest  Test  Item  Analysis  Report 
for  English  Language  Arts  and  Mathematics.  These  reports  provide  data  generated  from  student 
responses.  Each  report  lists,  for  the  school  receiving  the  report,  the  names  of  all  enrolled  students  in 
that  grade,  and  shows  how  each  student  answered  each  item  in  that  content  area.  The  report  identifies 
each  item  as  multiple-choice,  open-response,  short-answer,  or  a  writing  prompt,  and  identifies  the 
item's  MCAS  reporting  category.  Item  numbers  in  this  document  correlate  directly  to  the  "Item 
Numbers"  in  the  Test  Item  Analysis  Reports. 

This  document  lists  the  MCAS  reporting  category  for  each  item  as  it  is  referenced  in  that  content 
area's  Test  Item  Analysis  Report. 

Structure 

The  test  questions  from  the  December  Retests  are  released  by  the  Department  in  four  separate 
documents: 

•  Release  of  Fall  2001  Test  Items:  English  Language  Arts  Composition,  Grade  10  Retest 
(2002) 

•  Release  of  Fall  2001  Test  Items:  English  Language  Arts  Sessions  1  &  2,  Grade  10  Retest 
(2002) 

•  Release  of  Fall  2001  Test  Items:  English  Language  Arts  Session  3,  Grade  10  Retest 
(2002) 

•  Release  of  Fall  2001  Test  Items:  Mathematics,  Grade  10  Retest  (2002) 


The  subsequent  section  of  each  document  contains  information  pertaining  to  the  content  area  tested. 

The  last  page  in  each  document  lists  the  Massachusetts  Curriculum  Framework  learning  standards  that 
are  assessed  by  MCAS  in  that  content  area.  Also,  the  last  page  identifies  the  MCAS  reporting 
categories  under  which  test  results  in  that  content  area  are  reported  to  schools  and  districts.  Correct 
answers  for  all  multiple-choice  and  short-answer  questions  are  indicated  on  this  page.  Scoring  rubrics 
for  open-response  questions  will  be  posted  to  the  Department's  website  later  this  winter. 

Responses  to  open-response  items  and  compositions  written  in  response  to  writing  prompts  are  scored 
individually.  An  overview  of  procedures  for  scoring  these  responses  and  compositions  is  presented  in 
the  MCAS  fact  sheet,  "Facts  on  Scoring  of  Student  Answers  to  Open-Response  Questions  and  Writing 
Prompts,"  which  is  available  on  the  Department's  Internet  site  at  www.doe.mass.edu/mcas.  Scoring 
procedures  are  also  explained  further  in  the  MCAS  document.  Guide  to  Interpreting  the  2001  MCAS 
Reports  for  Schools  and  Districts. 


Materials  in  this  document  are  shown  in  the  same  order  in  which  they  were  presented  in  test  booklets. 
The  heading  for  each  group  of  items  indicates  the  test  session  within  which  those  items  appeared  in 
the  Test  Booklets.  Directions  in  this  document  are  shown  as  they  were  presented  in  the  Test  Booklets. 
Page  numbers  in  this  document  indicate  the  page  numbers  as  they  appeared  in  the  Test  Booklets. 

Materials  are  not  formatted  exactly  as  they  appeared  in  Student  Test  Booklets.  For  instance,  in  order 
to  present  items  most  efficiently  in  this  document,  the  following  modifications  have  been  made: 

•  Some  fonts  and/or  font  sizes  have  been  changed  and/or  reduced. 

•  Some  graphics  have  been  reduced  in  size  from  their  appearance  in  Student  Test  Booklets; 
however,  they  maintain  the  same  proportions  in  each  case. 

Copies  of  the  December  Retest  Mathematics  Reference  Sheets  used  by  students  during  MCAS 
Mathematics  test  sessions  are  provided  in  the  following  document: 

•  Release  of  Fall  2001  Test  Items:  Mathematics,  Grade  10  Retest  (2002) 


ELA  Language  and  Literature,  Grade  10 

Test  Sessions 

The  MCAS  Language  and  Literature  test  is  administered  in  three  separate  test  sessions.  Each  session 
included  selected  readings,  followed  by  multiple-choice  and  open-response  questions. 

All  test  items  on  the  Language  and  Literature  component  of  the  grade  10  MCAS  English  Language 
Arts  test  were  linked  to  developmentally  appropriate  reading  passage.  Both  literary  and  non-literary 
passage  types  appeared  on  the  grade  10  ELA  Language  and  Literature  test. 

Reference  Materials  and  Tools 

No  reference  materials  were  allowed  during  ELA  Language  and  Literature  test  sessions,  with  the 
exception  of  bilingual  word-to-word  dictionaries  used  by  LEP  students. 

Cross-Reference  Information 

The  last  page  of  Release  of  Fall  2001  Test  Items:  English  Language  Arts  Sessions  1  &  2,  Grade  10 
Retest  (2002)  and  Release  of  Fall  2001  Test  Items:  English  Language  Arts  Session  3,  Grade  10  Retest 
(2002)  indicate  each  item's  MCAS  reporting  category  and  which  Framework  learning  standard  it 

assesses. 


HOW  TO  ANSWER 
OPEN-RESPONSE  QUESTIONS 


Be  sure  to 

•  read  all  parts  of  each  question  carefully. 

•  make  each  response  as  clear,  complete,  and  accurate 
as  you  can. 

•  check  your  answers. 


English  Language  Arts 

Language  and  Literature:  Session  3 

DIRECTIONS 

This  session  contains  two  reading  selections  with  twelve  multiple-choice  questions  and  two 
open-response  questions.  Mark  your  answers  to  these  questions  in  the  spaces  provided  on  pages 
11  and  12  of  your  Student  Answer  Booklet. 

In  the  novel  The  Old  Man  and  the  Sea,  Ernest  Hemingway  writes  about  an  old  fisherman  with  a 
long  stretch  of  bad  luck.  Read  the  excerpt  from  the  novel  below.  Use  information  from  the  excerpt  to 
answer  the  questions  that  follow. 

The  Old  Man  and  the  Sea 

by  Ernest  Hemingway 

He  was  an  old  man  who  fished  alone  in  a  skiff  in  the  Gulf  Stream  and  he  had  gone  eighty-four 
days  now  without  taking  a  fish.  In  the  first  forty  days  a  boy  had  been  with  him.  But  after  forty  days 
without  a  fish  the  boy's  parents  had  told  him  that  the  old  man  was  now  definitely  and  finally  salao, 
which  is  the  worst  form  of  unlucky,  and  the  boy  had  gone  at  their  orders  in  another  boat  which 
caught  three  good  fish  the  first  week.  It  made  the  boy  sad  to  see  the  old  man  come  in  each  day 
with  his  skiff  empty  and  he  always  went  down  to  help  him  carry  either  the  coiled  lines  or  the  gaff 
and  harpoon  and  the  sail  that  was  furled  around  the  mast.  The  sail  was  patched  with  flour  sacks 
and,  furled,  it  looked  like  the  flag  of  permanent  defeat. 

The  old  man  was  thin  and  gaunt  with  deep  wrinkles  in  the  back  of  his  neck.  The  brown 
blotches  of  the  benevolent  skin  cancer  the  sun  brings  from  its  reflection  on  the  tropic  sea  were  on 
his  cheeks.  The  blotches  ran  well  down  the  sides  of  his  face  and  his  hands  had  the  deep-creased 
scars  from  handling  heavy  fish  on  the  cords.  But  none  of  these  scars  were  fresh.  They  were  as  old 
as  erosions  in  a  Ashless  desert. 

Everything  about  him  was  old  except  his  eyes  and  they  were  the  same  color  as  the  sea  and 
were  cheerful  and  undefeated. 

"Santiago,"  the  boy  said  to  him  as  they  climbed  the  bank  from  where  the  skiff  was  hauled  up. 
"I  could  go  with  you  again.  We've  made  some  money." 

The  old  man  had  taught  the  boy  to  fish  and  the  boy  loved  him. 

"No,"  the  old  man  said.  "You're  with  a  lucky  boat.  Stay  with  them." 

"But  remember  how  you  went  eighty-seven  days  without  fish  and  then  we  caught  big  ones 
every  day  for  three  weeks." 

"I  remember,"  the  old  man  said.  "I  know  you  did  not  leave  me  because  you  doubted." 

"It  was  papa  made  me  leave.  I  am  a  boy  and  I  must  obey  him." 

"I  know,"  the  old  man  said.  "It  is  quite  normal." 

"He  hasn't  much  faith." 

"No,"  the  old  man  said.  "But  we  have.  Haven't  we?" 

"Yes,"  the  boy  said. 

Reprinted  with  permission  of  Scribner,  a  Division  of  Simon  &  Schuster,  from  THE  OLD  MAN  AND  THE  SEA  by 
Ernest  Hemingway.  Copyright  1952  by  Ernest  Hemingway.  Copyright  renewed  ©  1980  by  Mary  Hemingway. 
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In  the  excerpt,  the  boy  shows  his  love  for  the 
old  man  by 

A.  obeying  his  orders. 

B.  expressing  faith  in  him. 

C.  mending  his  nets. 

D.  sharing  fish  with  him. 


In  the  simile  "it  looked  like  the  flag  of 
permanent  defeat,"  the  word  it  refers  to  the 

A.  sail. 

B.  boat. 

C.  old  man. 

D.  flour  sack. 


In  paragraph  2  of  the  excerpt,  what  does 
the  sentence,  "But  none  of  these  scars 
were  fresh"  suggest? 

A.  The  old  man  has  become  more  skilled 
at  handling  heavy  fish. 

B.  The  old  man  is  fishing  again  after 
several  years  of  retirement. 

C.  The  old  man  has  learned  not  to  let 
physical  pain  distract  him. 

D.  The  old  man  has  not  caught  any  large 
fish  in  a  long  time. 


In  this  excerpt,  what  is  the  old  man's 
attitude  toward  his  streak  of  bad  luck? 

A.  He  feels  sorry  for  himself. 

B.  He  has  not  given  up  hope. 

C.  He  is  bitter  about  his  bad  luck. 

D.  He  blames  others  for  his  misfortune. 


But  after  forty  days  without  a  fish  the 
boy's  parents  had  told  him  that  the  old 
man  was  now  definitely  and  finally 
salao,  which  is  the  worst  form  of 
unlucky,  and  the  boy  .  .  . 


In  the  sentence  above,  the  author  includes 
the  dependent  clause  "which  is  the  worst 
form  of  unlucky"  to 

A.  refer  to  the  fish. 

B.  describe  the  boy. 

C.  explain  a  foreign  word. 

D.  introduce  the  subject. 


English  Language  Arts  Session  3 


Write  your  answer  to  open-response  question  32  in  the  space  provided  on  page  11  of  your  Student 
Answer  Booklet. 

In  this  excerpt,  how  does  Hemingway  set  up  the  idea  that  a  person  can  be  almost  destroyed 
physically  without  being  defeated  mentally?  Use  information  from  the  excerpt  to  support 
your  answer. 


NO  TEST  MATERIAL 
ON  THIS  PAGE 
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In  the  play  The  Glass  Menagerie,  Laura  is  a  young  woman  who  walks  with  a  limp.  She  has  a 
collection  of  glass  animal  figurines  that  she  calls  her  menagerie.  Laura  lives  with  her  mother  and 
her  brother  Tom,  who  supports  the  family.  For  the  first  time,  a  young  man  named  Jim  is  visiting  her 
family.  The  mother  hopes  that  Jim  will  continue  to  see  Laura,  fall  in  love,  and  ask  her  to  marry  him. 
Read  the  excerpt  below.  Use  information  from  the  excerpt  to  answer  the  questions  that  follow. 


The  Glass  Menagerie 

by  Tennessee  Williams 


JIM.  {reentering  room,  closing  door  R.,  crosses  to  LAURA).  How  about  cutting  the  rug  a  little, 

Miss  Wingfield?  Or  is  your  program  filled  up?  Let  me  take  a  look  at  it.  (Crosses  back  C. 
Music,  in  dance  hall,  goes  into  a  waltz.  Business  here  with  imaginary  dance-program 
card)  Oh,  say!  Every  dance  is  taken!  I'll  just  scratch  some  of  them  out.  Ahhhh,  a  waltz! 
(Crosses  to  LAURA) 

LAURA.  I— can't  dance! 

JIM.  There  you  go  with  that  inferiority  stuff! 

LAURA.  I've  never  danced  in  my  life! 

JIM.  Come  on,  try! 

10  LAURA.  Oh,  but  I'd  step  on  you! 

JIM.  Well,  I'm  not  made  out  of  glass. 

LAURA.  How — how  do  we  start? 

JIM.  You  hold  your  arms  out  a  little. 

LAURA.  Like  this? 

JIM.  A  little  bit  higher.  (Takes  LAURA  in  arms)  That's  right.  Now  don't  tighten  up,  that's  the 

principal  thing  about  it — just  relax. 

LAURA.  It's  hard  not  to. 

JIM.  Okay. 

LAURA.  I'm  afraid  you  can't  budge  me. 
20  JIM.  (dances  around  L.  of  day  bed  slowly).  What  do  you  bet  I  can't? 

LAURA.  Goodness,  yes,  you  can! 

JIM.  Let  yourself  go,  now,  Laura,  just  let  yourself  go. 

LAURA.  I'm— 

JIM.  Come  on! 

25  LAURA.  Trying! 
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JIM.  Not  so  stiff  now — easy  does  it! 

LAURA.  I  know,  but  I'm— ! 

JIM.  Come  on!  Loosen  your  backbone  a  little!  (When  they  get  to  upstage  corner  ofdaybed — 

so  that  the  audience  will  not  see  him  lift  her — JIM's  arm  tightens  around  her  waist  and 
he  swings  her  around  C.  with  her  feet  off  floor  about  3  complete  turns  before  they  hit  the 
small  table  R.  ofdaybed.  Music  swells  as  JIM  lifts  her.)  There  we  go!  (JIM  knocks  glass 
horse  off  table.  Music  fades.) 

LAURA.  Oh,  it  doesn't  matter — 

JIM.  (picks  horse  up).  We  knocked  the  little  glass  horse  over. 

LAURA.  Yes. 

JIM.  (hands  unicorn  to  LAURA).  Is  he  broken? 

LAURA.  Now  he's  just  like  all  the  other  horses. 

JIM.  You  mean  he  lost  his — ? 

LAURA.  He's  lost  his  horn.  It  doesn't  matter.  Maybe  it's  a  blessing  in  disguise. 

JIM.  Gee,  I  bet  you'll  never  forgive  me.  I  bet  that  was  your  favorite  piece  of  glass. 

LAURA.  Oh,  I  don't  have  favorites — (Pause)  much.  It's  no  tragedy.  Glass  breaks  so  easily.  No 
matter  how  careful  you  are.  The  traffic  jars  the  shelves  and  things  fall  off  them. 

JIM.  Still  I'm  awfully  sorry  that  I  was  the  cause  of  it. 

LAURA.  I'll  just  imagine  he  had  an  operation.  The  horn  was  removed  to  make  him  feel  less — 

freakish!  (Crosses  L.,  sits  on  small  table)  Now  he  will  feel  more  at  home  with  the  other 
horses,  the  ones  who  don't  have  horns.  . .  . 

JIM.  (sits  on  arm  of  armchair  R.,  faces  LAURA).  I'm  glad  to  see  that  you  have  a  sense  of  humor. 
You  know — you're — different  than  anybody  else  I  know?  (MUSIC  CUE  #17)  Do  you 
mind  me  telling  you  that?  I  mean  it.  You  make  me  feel  sort  of — I  don't  know  how  to  say 
it!  I'm  usually  pretty  good  at  expressing  things,  but — this  is  something  I  don't  know 
how  to  say!  Did  anybody  ever  tell  you  that  you  were  pretty?  (Rises,  crosses  to  LAURA) 
Well,  you  are!  And  in  a  different  way  from  anyone  else.  And  all  the  nicer  because  of  the 
difference.  Oh,  boy,  I  wish  that  you  were  my  sister.  I'd  teach  you  to  have  confidence  in 
yourself.  Being  different  is  nothing  to  be  ashamed  of.  Because  other  people  aren't  such 
wonderful  people.  They're  a  hundred  times  one  thousand.  You're  one  times  one!  They 
walk  all  over  the  earth.  You  just  stay  here.  They're  as  common  as — weeds,  but — you, 
well  you're — Blue  Roses! 

LAURA.  But  blue  is — wrong  for — roses  .  .  . 

JIM.  It's  right  for  you! 


"The  Glass  Menagerie"  by  Tennessee  Williams,  from  THE  GLASS  MENAGERIE,  copyright  ©1945  by  University  of  the  South 
and  Edwin  D.  Williams.  Reprinted  by  permission  of  New  Directions  Publishing  Corp. 
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According  to  this  dictionary  entry,  which 
definition  best  fits  the  use  of  the  word 
program  in  Jim's  opening  speech? 

pro«gram  (pro'  gram)  n.  1.  schedule  or 
list.  2.  presentation  or  performance. 
3.  sequencing  of  instructions.  4.  material 
to  be  taught. 

A.  definition  1 

B.  definition  2 

C.  definition  3 

D.  definition  4 


In  the  play,  Jim  tells  Laura  that  her 
problem  is 

A.  a  dislike  of  dancing. 

B.  a  lack  of  confidence. 

C.  her  mother  and  brother. 

D.  an  attachment  to  the  figurines. 


p  In  line  41,  "Oh,  I  don't  have  favorites — 
{Pause)  much,"  Laura  is  really  admitting 
that  she 

A.  likes  all  of  the  animals  in  her 
collection  equally. 

B.  plays  with  a  few  of  the  figurines  in  her 
collection. 

C.  thinks  her  fondness  of  her  collection  is 
foolish  and  childish. 

D.  cherishes  some  of  the  glass  animals 
more  than  others. 


The  breaking  off  of  the  unicorn's  horn 
symbolizes 

A.  Jim's  dreams. 

B.  Laura's  beauty. 

C.  Laura's  fragility. 

D.  Jim's  insecurity. 

p  In  line  53,  Jim  says,  "Oh,  boy,  I  wish  that 
you  were  my  sister."  This  statement  most 
likely  indicates  that  Jim  is 

A.  preparing  to  ask  Laura  to  marry  him. 

B.  overwhelmed  by  Laura's  beauty. 

C.  not  romantically  interested  in  Laura. 

D.  comparing  Laura  to  his  sister. 


-m 

In  line  57,  when  Jim  says  that  Laura  is 
"Blue  Roses!"  he  means  she  is 

A.  lonely. 

B.  comical. 

C.  unique. 

D.  imaginative. 


i; 
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The  playwright  uses  dashes  throughout  the 
dialogue  in  this  play  to  indicate 

A.  long  explanatory  comments. 

B.  explanations  of  stage  directions. 

C.  sudden  changes  in  the  characters' 
environment. 

D.  pauses  or  interruptions  in  the 
characters'  speech. 


Write  your  answer  to  open-response  question  40  in  the  space  provided  on  page  12  of  your  Student 
Answer  Booklet. 

Explain  how  Jim  tries  to  increase  Laura's  self-confidence.  Use  specific  evidence  from  the 
excerpt  to  support  your  answer. 
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*  Answers  are  provided  here  for  multiple-choice  and  short-answer  items  only. 
Scoring  rubrics  for  open-response  items  will  be  posted  to  the  Department's 
website  later  this  winter. 
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